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Abstract
The present paper proposes to highlight a permanent and complex theme, that is the relation between learning and teaching. In
approaching the theme, we have assumed that there are significant differences in the teaching styles of the preschool and
primary teachers as compared to those of the middle and high school teachers. The identification of the teaching styles has
been performed by means of a questionnaire.The obtained results show significant differences among the groups of subjects
but also gender, residential environment, age and professional formation differences at all analyzed dimensions.
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1. Introduction
The achievement of a qualitative educational process implies a reasessment of the teacher’s educational
undertaking, so that the elaborated didactic strategies should not be limited only to convey a considerable amount
of information to pupils but also to teach them how to operate with them, how to apply them in various
circumstances. „Education cannot be reduced only to theory; it must determine in various ways the application of
theoretical knowledge in practical activities and therefore to ensure the completion of a integral cycle of the
learning process”. Cerghit,[1,195]
Thus, instead of a system which was centered on the content of learning and on the teacher, disregarding the
pupil’s demands, we must promote the system in which the pupil is the centre piece, which respects his specific
needs and interests. The shift of emphasis from the teaching to the learning activity, centered on the learner, on
his needs, interests and aspirations, on his subjectivity imposes a reasessment of learning which opens towards
new possibilities , Siebert, [2], as well as a permanent reconstruction of reality which must lead to a world
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outlook, in which „the results of learning cannot be predicted, because the processes of constructing reality are
individual and situational” [2, 234].
The pupil-centered paradigm is psychologically founded on the constructivist theory of learning, according to
which the pupil is seen as the author of his own system of knowledge, the teacher’s role being a monitorizing and
a minimal control one. In the constructivist learning type, there is a strong interconditioning between the teaching
and the learning strategy so that the teaching strategy ensures optimal and efficient conditions for the
achievement of the pupils’learning strategies. This interconditioning is also supported by the constructivist type
learning activities.
The teacher’s role is not to plan steps, procedures and rigid learning structures but to conceive an adequate
design of the learning environments which would facilitate the construction of the pupils’ own knowledge.
The constructivist theories defend the idea that pupils attach a personal sense to the information studied and
learn through observation, discovery and interpretation. The information which is memorized but not anchored in
the own experience or system of knowledge, bears the risk to be forgottten. For an efficient learning, the pupil
must construct the sense of the studied information actively, starting from the working model available at a
certain moment. The personal construction process can be facilitated by the teacher through:
• The elaboration of an instruction strategy which would make the information comprehensible and relavant to
the pupils;
• The creation of certain opportunities within which pupils can discover and apply the acquired information,
• Helping the pupils discover and use their own learning
The constructivist learning lays the emphasis on the continuous interactions between the individual cognitive
processes and the social ones. The role of the social interactions is to generate a cognitive conflict, a state of
unbalance which determines the modification of the schemes the learner has at a certain moment.
The constructivist perspective imposes the harmonizing of the curricula, of the syllabi and of the didactic
strategies with the pupils’ thinking structures (when the contents of the syllabi are not adapted to the pupils’
thinking structures, they cannot understand and assimilate them, as they do not posses the adequate mental
operations). Consequently, it is very important that each teacher knows the characteristics if every developmental
stage which offers the possibility of choosing the most efficient ones.
The efficiency of the pupil in the learning activity, his capacity to cope with the learning demands are closely
connected to the cognitive education condition, which depends on the general cognitive maturity of the learner
(the developmental stage) but also on the previous experience – the knowledge he has in a certain domain.
Ausubel, [3]. In adopting teaching strategies, the teacher must evaluate the general training status of each pupil
for each instruction domain. This will allow correct decisions about the proper moment to introduce new
information, the assignation of a certan level of difficulty of the learning tasks as well as the choice of the most
efficient didactic methods, Sălăvăstru [4].
The pupil must be seen in terms of his potential and capacity to learn, to be active and to become autonomous.
The knowledge is considered a support and a pretext for the new constructions and acquisitons by the pupils
themselves. The teacher has the role to organize the learning situations, conceived as pretexts for the interactions
and the dynamic relations established between the pupil and the content of learning, Bocoú, [5].
The teacher does not present the content which must be assimilated by the pupils in a final, elaborated form.
This one must be discovered by the pupils through an effective intellectual engagement. Thus, the teaching of the
different educational subjects is strongly influenced by the tendency to appeal to the experiences of discovering
the new information which will be incorporated in the pupils’ cognitive structure.
2. Objectives
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The starting idea was based on the empirical observation that as each pupil has a personal learning style, also
teachers have different teaching styles which „customizes” modalities of action in the specific situations of
working with pupils.
The general objective of the paper is the identification of the pupil-centered distinctive teaching style of the
primary and preschool teachers as compared to those from the middle and high-school system, starting from the
supposition that there are significant differences concerning the pupil-centered teaching among the preschool,
primary, middle and high school teachers, between the male and female teachers, between the beginners and
those with didactic experience and among those teaching different didactic subjects.
3. Method
3.1. Participants
A number of 136 subjects participated in the study, 35 teachers from the preschool system, 31 primary
teachers , 34 teachers from the middle-school education and 36 teachers from the high school educational system,
7 males and 129 females, having the age between 26 and 52 years and a professional experience between 2 and
30 years. The teachers from the middle and high school system are distributed according to the specialty as such:
22 teachers of Romanian language, 18 teachers of foreign languages, 20 teachers of sciences (mathematics,
physics, chemistry) and 10 teachers of social sciences.
3.2. Materials
In order to identify to which extent the subjects used the pupil-centered style, we have used a questionnaire
(S – P) which includes 9 items referring to the following dimensions: the planning of the didactic activities, the
organization of learning /the interactive character of teaching and the relation teacher-pupil. Each item of the
questionaire has 4 variants of answers marked with points from 1 to 4 (1 signifies the total absence of the
respective dimension and 4 signifies its presence to a great extent. Exemples of items:
• Do you offer additional explanations ( help) to those who need guidance during the didactic activity? a. no, I
give instructions only at the beginning; b. Yes, whenever they ask for this; c. only if there are obstacles; d. at
different moments, we discuss tasks.
• Do you give total freedom to your pupils in taking decisions ? a. Yes, pupils must be trained in taking
decisions; b. No, as we are equal parters in taking decisions; c. I give them freedom but I observe them
„from the back seat”; d. No, it is not efficient.
Do you consider necessary to observe strictly the planned stages of the lesson ?; a. Keeping the stages is
necessary but not rigidly; b. Yes, it is the only way for a successful lesson; c. The application of modern
methods does not impose the observance of the stages; d. No, the lesson is not attractive
3.3. Procedure
The application of the tests has been achieved individually during the continous formation courses the subjects
were involved in, without specifying their names. The statistical processing of the data has been achieved by
SPSS 10,5 having as variables professional training (speciality), the age of the pupils they work with,
professional experience and the subjects’ gender.
The analysis and interpretation of the results considered the distribution of the answers according to the
questionnaire dimensions – the planning of the didactic activities, the organization of learning, the interactive
character of teaching and the relation teacher- pupil. The maximum score obtained by adding the score obtained
for each item (36 points) shows a pupil-centered teaching activity while a minimal score (9 points) shows the
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absence of this desideratum. Three classes have been formed in order to analyze the pupil-centered teaching
styles: 9 – 18 points – traditional didactic activity, centered on the teacher’s didactic activity, 19 – 27 points –
traditional didactic activity with few elements of pupil-centered activity, 28 – 36 points – pupil-centered didactic
activity.
4. Results and discussion
The statistical analysis of the answers has been done by calculating the mean value of the obtained general
scores and their reference to the independent variables – professional training (specialty), the pupils’/children’s
age who are teaching subjects, professional experience and the subjects’ gender.
Concerning the analysis of the mean value of the obtained scores, M =25,1; ı = 4,56 for the whole group of
subjects, the subjects fall in the class traditional didactic activity with few elements of pupil-centered activity,
only the subjects teachers for the primary school fall in the superior class M=30,4; ı = 3,43 pupil-centered
didactic activity.
Analyzing the questionnaire dimensions, one can observe that as far as the relation teacher-pupil is concerned,
the educators from the primary school system (M=11, 5, ı = 2,45) and those from the high-school system
(M=9,2) manifest a special interest for a democratic relation with pupils, giving them the possibility to take their
own decisions, their attitude towards the learning acticvity being a feed-back of the planned activities. The
teachers from the preschool and middle school system consider that an authoritative attitude is necessary for a
succesful didactic activity, giving pupils/children the possibility to take decisions very rarely. For the preschool
educational level, this behaviour can be explained through the children’s age, starting from the assumption of the
introspection of behaviour rules and norms based on rewards and sanctions.
A high proportion is obtained for the interactive character of the didactic activities by the primary school
(M=10,2) and preschool teachers (M=9,4) while the high school teachers get only a low one (M = 6,5) for this
organization of teaching and learning, which allows us to affirm that for this educational level the didactic
activity is limited to a simple transfer of knowledge and to their evaluation through traditional methods.
As concerns the item the planning of didactic activities, there are no significant differences among the options
of the preschool (M=9,1), primary (M=8,7) and middle school teachers (M=8,5), but there are significant
differences between them and the high school teachers (M=6,7), differences due to their traditional attitude
towards the teaching activity as well to the pupils’ attitude towards learning, centered on the assimilation of
information and not on forming competences („to learn to do”, „to apply what you learned”).
The distribution of the mean values according to the variable gender emphasizes significant differences
between female (M=29,6) and male teachers (M=20,7), especially concerning the dimension of the relation
teacher -pupil, M=11,1 as compared to M=7,4. Female teachers approach a less rigid teaching style, are more
affectionate to the pupils (especially the small ones). Female teachers from the preschool and primary school
educational level manifest a special interest for adopting an interactive didactic strategy, developing
children’s/pupil’s capacities and offering additional explanations whenever necessary. Female teachers from the
high school level consider that by developing didactic activities in a traditional system, pupils can obtain
performances and that additional explanations are not necessary.
The analysis from the perspective of the didactic experience of the subjects confirmed the hypothesis that
didactic experience gives teachers the possibility to achieve pupil-centered didactic activities to a large extent.
Beginers obtained M=19,2 while teachers with a didactic experience between 15 and 25 years, M=31,2. These
ones also obtained a high score (M=12,2) of the variable relation teacher-pupil. Teachers having a professional
experience of over 25 obtained the lowest score (M=6,7) at the variable planning the didactic activity,
considering that difficulties ca be diminished through traditional methodology.
The variable „specialty training” – teachers for the preschol and primary level, teachers who teach Romanian
language, foreign languages, teachers of sciences (mathematics, physics, chemistry) and teachers for the social
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sciences – accentuated significant differences between the primary school teachers and the mathematics teachers
(M=30,4) and the mathematics, physics and chemistry teachers (M=19,1). Concerning the analysis of the
questionnaire dimensions, significant differences have been observed in the relation teacher-pupil between the
teachers of sciences (M=5,4) and the primary (M=11,5) and foreign language teachers ((M=10,6). While the
preschool teachers consider that in planning the didactic activities, the pupil-centered teaching must occupy an
important place (M=9,1), the mathematics, physics and chemistry teachers consider that is aspect is less
necessary (M=6,2).
Conclusions
Our research aimed at analyzing the teaching styles from the pupil-centered learning perspective, having as
dimensions the planning of didactic activities, the interactive character of teaching-learning and the relation
teacher – pupil and related to the variables professional training, the pupils’ educational level (preschool,
primary, middle and high school), didactic experience and the subjects’ gender.
Statisticaly, we have emphasized hierarchies of the subjects’ options as regards the pupil-centered learning-
teaching and the transfer of the attention from the teacher towards the pupil. The teachers from the preschool and
primary school level perform pupil-centered didactic activities preponderantly because their initial formation has
been achieved from this perspective to a large extent (thorough learning of developmental psychology and
didactic methodology) and because learning at early ages has a constructivist character.
From the theoretical perspective of planning and organizing the teaching-learning activities, the differences
consider the pupil’s active role in learning through the use of complex strategies of elaborating and organizing
the content of learning (problems, questions which imply the superior processing of the learned material, supply
with examples and applications, knowledge evaluation through projects, etc.) and through the gradated
understanding of individual differences.
The pupil-centered teaching does not diminish the teacher’s role. The teacher helps pupils to construct
knowledge, supplying the knowledge instruments (activities of problem solving, activities based on reality
investigation, which determine children to formulate and test their own ideas, to draw conclusions and achieve
inferences, to develop their knowledge in a learning environment based on collaboration), guides and directs
pupils, motivates pupils to apply the knowledge obtained to the surrounding reality, teach pupils how to
formulate hypotheses, to test theories and to draw conclusions from the collected data.
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